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In the middle of March 2020, the coronavirus paralysed our economy, education and 
personal freedom overnight. 
Working from home and distance learning became the norm. In a lot of countries, parents 
suddenly had to take on the role of teacher. All these measures and the accompanying 
changes exposed a lot of entrepreneurship (or lack thereof). What's more, the situation 
showed that education and entrepreneurship can be, or even should be, more intertwined. 
 
From 2018 to 2020, our teacher training department of AP University of Applied Sciences 
and Arts took part in a two-year international project, EIPTE (Entrepreneurship in Primary 
Teacher Education). 
Together with teacher-training students and lecturers from universities in Denmark, Spain, 
Sweden, Lithuania and Germany, we explored different aspects of entrepreneurship in 
education and often asked ourselves how entrepreneurial our own education was or was 
not. We also focused on our own teacher training and looked in particular at how we, as 
teachers, can think and act more entrepreneurially in our lessons. 
 
If there was ever a time to look at and test how entrepreneurial our education actually is, 
then now is the right time. A crisis challenges schools to remain true to their vision and 
teachers to generate new ideas and see opportunities, to deploy new resources and to deal 
with risks. Entrepreneurship is the result of a learning process, of creating opportunities, 
seizing them, failing, trying again and being successful. 
 
 
 
 
 
 



 
1. Entrepreneurship in education, a framework 
 

When we talk about entrepreneurship in education, we are certainly not talking (only) about 
starting your own business. 
It is much more about setting up activities or projects that create economic, social or 
cultural added value. Entrepreneurial education focuses primarily on strengthening the skills 
of students to make free use of the opportunities that life and the world have to offer. 
(Rasmussen and Fritzner, 2016) 
 
The figure below clearly shows how entrepreneurship emerges from 3 pillars and 15 
competences (Rasmussen and Nybye, 2003): 

• Starting from ideas and opportunities: Teachers encourage children to generate 
ideas and see opportunities, to be creative and think out-of-the-box, to define  
vision and to think ethically and sustainably. 

• Search, collect and develop resources: Entrepreneurial lessons stimulate self-
confidence and belief in one’s own abilities. They are designed to increase 
motivation and perseverance and during the entrepreneurial lessons, children learn  
how to deploy resources and people to turn ideas into reality. 

• Into action: Ideas and resources alone will amount to nothing if children do not learn 
how to take initiative or plan, how to cooperate, deal with ambiguity and 
risks or how they learn by trial and error. 

 

 
 
 
 
 
 
 



2. Entrepreneurship in your classroom, the teacher makes the difference - "Be the 
change you want to see in the world.” – Mahatma Ghandi  

 
Teachers who make a difference can (among other things) integrate knowledge from 
different domains and make lessons unique and 'their own' by changing, combining and 
adding elements according to their students’ needs and their own goals. (Hattie, 2003) 
If you are a teacher and you want to encourage entrepreneurial competences in yourself 
and the pupils in your classroom, you could combine multiple learning outcomes in project-
based lessons and thus use and nurture entrepreneurship. Dealing creatively with situations 
and different domains stimulates entrepreneurship. Let’s clarify this with an example:  
 
The retirement home around the corner of the school is no longer allowed to admit visitors 
during the pandemic. The elderly gets lonely. 
The teacher presents this problem to the children of the fifth grade during a video 
conference and collects ideas. We could draw pictures, write letters, do a dance in front of 
the window, make a radio or video programme for the residents, etcetera." 
 
In doing so, the teacher makes sure that the children think sustainably and structurally 
(perhaps it could be something on a weekly basis, so that it is not a one-off show, but so  
the nursing home residents have something to look forward to each time) and that they 
take ethical values and standards into account.  
Maybe content like the “Great War” or “The Environment”, content from various domains 
of the curriculum, can be incorporated in the project. 
 
You could list together what you need to make it happen: 
A camera? Help from a family member? A physical appointment respecting a safe distance? 
Contact with the director of the nursing home? 
Finally, you guide the children to make their ideas come true. How do they work together? 
When do they want to start the project? How will you merge all the parts?  
What if it doesn't work right away? 
 
In this lesson you work on multiple goals simultaneously. Moreover, it is clear that digital 
education can stimulate language development (full of interaction) and be meaningful. If 
you are looking for more examples or if you would you like to test your entrepreneurial 
skills, then definitely check out www.eipte.eu. 
 
However, the learning career of children does not begin and end in your classroom. It is 
therefore important that entrepreneurship also receives the necessary attention at school 
level and becomes embedded in the vision, structure and culture of the school. 
 

3. Entrepreneurship at school level 
 
The Wereldreiziger (https://www.stedelijkonderwijs.be/dewereldreiziger), an urban primary 
school in Antwerp with around 400 pupils, showed very strong entrepreneurial skills during 
the pandemic. 
At the start of the school closure, they immediately looked for a bridge to continue to 
realise their vision and mission. Every family with children at the Wereldreiziger received a 



fun package. A package containing books, markers, glue, plasticine, colouring pencils and 
other goodies to give the children learning opportunities and to maintain a connection with 
the school.  
 
Jef Groffen, headmaster of the Wereldreiziger, attributes the bridge-building and 
entrepreneurship of his team to a strongly supported vision and mission. Every form of 
policymaking starts from that vision and mission, which is in the DNA of all employees. 
Jef understands that dealing with uncertainties and changes is an essential skill for school 
teams, especially in times of crisis. Vision and dealing with uncertainty, ambiguity and risk 
are two entrepreneurial competences.  
In the business world, in addition to IQ and EQ, people sometimes talk about AQ, 
adaptability quotient.  
The definition of AQ is “the ability to adapt your course, product, service and strategy to 
respond to unforeseen market conditions." (Forbes Books, 2020) 
 
As Tony Wagner said in 2006, "the world has changed dramatically, schools have not. And 
so, the schools are not failing, they are just hopelessly outdated. We need to provide an 
appropriate response, rethink and redesign." 
 
When we further unravel the entrepreneurship and AQ of primary school The 
Wereldreiziger, we find that the school has two important ingredients that enabled it to 
overcome this crisis. 
 

1) The Wereldreiziger is a learning school 
 
Smits and Larock (2020) describe a learning school as agile, able to think up something new 
each time together in order to adapt to the ever-changing world. This type of school 
has the necessary entrepreneurial skills. They are able to spot opportunities, to call on the 
necessary and required resources and to turn plans into action. 
 
      2) There is a great deal of collective support within the school team (Collective Teacher 
            Efficacy or CTE) 
 
Teams that collectively believe that they can drive forward the learning processes of all 
pupils by providing good education invest a lot of positive energy in their teaching, set high 
standards for pupils, persevere when the going gets tough and inspire each other to achieve 
these high expectations. (Eels, 2011, Bandura, 1998) 
According to Jenni Donahoo, there are many measures that principals can take to promote a 
team's CTE. 
It is crucial that all teachers are actively involved in the school policy on quality assurance so 
that together they can develop a promising, ambitious vision. In teams, a small number of 
teachers with low expectations, sometimes have a very strong influence on the general 
group feeling, and it is most important to counter this with positive challenges and high 
expectations (Donahoo 2017), especially during a pandemic.  
 
 
 



4. Entrepreneurship in teacher training 
 

In March, we too, as teacher educators, had our hands full. As our lessons and coaching 
suddenly had to be conducted remotely, keeping students and colleagues on board and 
create real connection were pretty tough challenges. 
 
We certainly didn't have a flawless course, but that's not necessary either. 
Entrepreneurship is about daring to take risks, for example by not letting go of our students' 
workplace learning at a time when the government was closing schools and there was little 
clarity about reopening. 
It's about being creative and thinking out-of-the-box when lessons and forms of evaluation 
can no longer be carried out as originally planned. It's about replanning timetables and 
rethinking certain structures to uphold your vision and to be able to carry out your mission 
of delivering powerful, agile and entrepreneurial teachers. 
It's about dialogue and collaboration with students to keep everyone on board. 
It is about reflecting, adjusting and learning by experience.  
 
And about a firm dose of rock-'n-roll. 
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